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DEDICATION
My research is dedicated to present language learners and future language
learners in our schools. I hope my research will help these students grow in their
proficiency in both their native and English language and grow a stronger sense of
identity tied to their cultural background.
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CHAPTER ONE
Introduction
Background
As an English Language Development (ELD) teacher, with many years of
experience in the general education classroom in elementary schools, I am working to
help language learners develop not only proficiency in English, but also to continue
growing proficiency in their native languages. My goal is to work with primary teachers,
general education and ELD teachers in lower elementary classrooms, to define and offer
strategies to implement translanguaging inside the classroom. Translanguaging is when a
person uses all their language skills, not defined by a single language. The question my
research will answer is: What does effective, beneficial use of translanguaging look like
inside the general education and English Learner primary elementary (K-2) classroom
setting and how do we achieve it? From what I gain through this research I will create a
project to introduce best practices through an in-person professional development series
that will benefit language learners in growing their native language proficiency while
continuing to learn English.
To begin, the attitude towards bilingualism seems to be shifting. Gallagher and
al-Batainah (2021) reported that historically there has been a preconceived notion, that
has since been proven incorrect, that different languages are held separate and that is how
the languages function inside our brains. Makalela (2014) also notes that historically,
languages were kept separate as a strategy to take control and form nation states during
the European Enlightenment period. Despite this historical strategy of separation for
languages as a basis for nation building and how the brain functions, Makalela shares
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there has recently been immense proof that building translanguaging into pedagogy
greatly benefits students educationally.
Research done by the National Academies of Sciences, Engineering and Medicine
(NASEM), as reported by Williams (2017), shows that multilingualism benefits the brain
in many ways such as the ability to learn when each language should be used in context.
The research also shows that multilingualism strengthens the attention span and critical
thinking skills in the brain. It also contributes to openings in cultural, social and
economic opportunities. Ultimately, according to Williams, multilingualism gives people
the ability to achieve access to more information around the world, by being able to
access it through multiple languages.
Makalela (2014) reports, translanguaging can be defined as “a purposeful
pedagogical alternation of languages in spoken and written, receptive and productive
modes” (p. 201). A student in a classroom that integrates translanguaging would be
allowed to access all their language skills. For example, when a teacher gives an essay
assignment, an English Language Learner (ELL) student would have the option to
complete the assignment in their native language, if they choose. Another example would
be in communicating with other students in the classroom during discussions, students
would be allowed to switch back and forth between the language they are learning and
their native language. If there is another student who speaks the same language, they can
translate for those students who do not have the common language. Giving students the
opportunity to access both languages in school allows students to display their whole
knowledge of the subjects being taught in the classroom.
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There has been a huge push in areas across the world to learn English either as a
lingua franca or as another language to communicate in where a person is living.
Seidlhofer (2005) defines lingua franca as a language that is used when speakers do not
share a common language and choose to use in this case, English, to communicate.
Schmid and Köpke (2013) describe how often the context of learning a new language is
partnered with language attrition of the native language. Language attrition, defined by
Schmid and Köpke, is when a person’s skills in their native language diminish while
learning a new language or simply a loss of language. Pennycook (2010) reported that in
the United States, the English language has been known to hold power and many
immigrants put a lot of effort into learning the language and encourage their children to
learn as well. Pennycook describes English as having more of a symbolic role of power
throughout the world, rather than an actual medium that is used for communication.
However, this effort to focus on English, can often leave the native language without
focused attention and ultimately lead to language attrition.
The NASEM’s research covered by Williams (2017) shows many unique benefits
of bilingualism. Being multilingual opens many opportunities culturally, socially and
economically. It opens multiple avenues to work and earn money. Williams also describes
how brains of multilingual speaking people show unique cognitive abilities. Williams
also reports that multilingualism can have a positive effect on the control of attention
span along with critical thinking skills. Supporting these benefits on the brain, Bialystock
(2011) states that multilingual people display evidence of advanced executive control
across all stages of life. Studies completed by Bialystock showed a higher level of
executive control while completing simple tasks in people that were bilingual compared
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to their monolingual counterparts. These benefits are just a glimpse into the benefits of
multilingualism.
This chapter will include a rationale for why translanguaging should be used
inside the classroom and why it is so beneficial for our students. The growing population
of language learners in Minnesota, how language is affecting identity, and how present
schools have shown success with implementing translanguaging strategies will be
discussed. This first chapter will also include my personal journey on why this area of
research in translanguaging has come to mean so much to me. I will conclude this chapter
with a summary of the reasons why I believe this research is so important.
Rationale
The population of language learners inside our school system in the United States
continues to grow. Our language learner population is growing faster than our total
enrollment population in Minnesota specifically (Minnesota Department of Education,
2021). With this continued growth in our language learners, our education system needs
to shift so the needs of our students are recognized and addressed inside our classrooms.
Studies by Derwing et al. (2009) show the positive correlation between first
language (L1) fluency and second language (L2) fluency. With a strong fluency in L1,
there is a strong likelihood that the fluency in L2 will also be strong. Because of this
connection, I believe we as educators should help our language learners focus not only on
growing the fluency in their new language, but continuing to develop strong fluency in
their L1 as well.
Edwards (2009) described many studies that show that when a person does not
feel valued through their connection to their identity it can lead to many negative
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feelings. Translanguaging gives power and positivity to a student’s identity through
valuing their native language inside the classroom. It is important for all students to feel
valued and welcome to express themselves inside the classroom.
Makalela (2015) presents many studies on schools around the world that have
shown the benefits of using translanguaging within the classroom. There are approaches
described to pedagogical planning that have come to include resources to recognize more
than one language simultaneously inside the classroom. Translanguaging is still a
relatively new tool inside the classroom, since historically many languages have been
fiercely separated for national or political reasons throughout history, so new strategies
are always being researched. Research by Makalela reports that many parts of Africa
have shown success in combining different languages into the classroom through
translanguaging. According to Makalela, translanguaging can be very complex, and
needs space to develop high degrees of social sensitivity and selectivity within
communication acts in short periods of speech. Makalela continues to describe how
monolingual settings can create an inhibiting environment for languages, especially for
those that are multilingual. Therefore, it is important that translanguaging strategies be
thoughtful and purposeful within the classroom. It is important to keep open
communication for students inside all classroom environments, especially when
integrating translanguaging.
Because of the growing number of language learners in Minnesota, I think it is
important for us to use translanguaging in the classroom. As was described, it shows
many benefits for students inside the classroom including connections to identity
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positivity, strong correlations between L1 and L2 fluency, and translanguaging successes
in other classrooms around the world.
Context
The context for my capstone project is elementary classrooms, both general
education and English Language (EL) classrooms in inner-city midwestern schools, with
a specific focus on grades K-2. The literature review uncovers best practices when
working with multilingual learners for general education teachers, co-teaching methods
and pull-out methods for language teachers. With the ongoing growth in numbers of
language learners in our districts, there is a need to focus on best practices to help all
students grow and have a successful experience in school. In this capstone, I have created
a series of professional development opportunities to help teachers gain and implement
strategies with success inside their classroom that promote students to use
translanguaging. The series will go throughout the school year, in-person, with three
whole group meetings. ESL teachers will work with general education teachers in
between the professional development to model and observe the strategies that are being
introduced in the series. The professional development series describes why there is such
a need, displays the evidence of the effectiveness for using translanguaging, offers a
toolkit of strategies to use in the classroom, and provides assistance along the way as
teachers move to implementing translanguaging strategies inside the classroom.
Having taught many years in a classroom full of native Spanish speakers, I
implemented translanguaging without being familiar with the term inside my
kindergarten classroom. I searched for many ways for students to continue developing
their native language when I originally worked in an international school in Central
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America that stressed the importance of English-only inside the classroom. Most of the
strategies I used were verbal. Students gave me the answer in Spanish and we worked
together to translate the answer. After that, I taught in inner city Nashville and worked in
a classroom that was nearly all native Spanish speakers. I often translated information
during lessons into Spanish, and students were able to give me answers in English. I
would translate or have another student translate for the students who did not speak
English yet. I noticed a shift when I gave the students’ native language power and value
inside our classroom. Students blossomed and showed they were so proud of their
identity. Many students showed immense growth in their English as well. When I taught
in Nashville I was one of the only teachers who spoke Spanish so students not in my class
would seek me out to utilize their Spanish. Through this, I realized that these students
were so eager to continue growing and utilizing their native language.
Seeing the growth in the language skills of these students, along with the growth
and confidence in their identities, made me come to the realization that empowering
native language along with language growth in L1 and L2 were very important to me.
The connection to the languages of my students was what brought me to this graduate
program for ESL in the first place. I hope to bring the strategies that I learn through my
research to my colleagues in general education and for language teachers as well. It is so
important to have our students feel valued, and valuing their language is one very crucial
way we can do this as teachers.
Growing up in a single language household, it is interesting that I hold such
strong feelings that people continue with their native language. I passionately believe that
multilingual learners should hold onto their native language. Even though I was raised
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monolingually, my grandparents spoke German. I was always so intrigued at Christmas
when my grandparents, great aunts and uncles and my parents would sing in German. I
often wished I would have grown up speaking both languages and think this is where my
desire to understand and know other languages flourished. I realize I come from a place
of white privilege and it is hard for me to understand the desire to only speak English. I
have heard stories of immigrants that moved to the United States when they were young
and their parents refused to teach them their native language and wanted full assimilation
into the American culture and language.
I was shocked when a coworker of mine, who I knew was born originally in
Mexico, told me that she didn’t speak Spanish. She grew up in the 60s and 70s, when in
the United States, those who were able to speak English were perceived to be of a higher
status. Her parents refused to speak Spanish to her and only wanted her to speak English.
I could not imagine how confusing it would be as a child and continuing through life
knowing they were connected to a culture, but not being able to understand the language.
This story also led to my passion for embracing one’s native language and carrying those
skills along with new language skills as many acquire a second and third language
throughout life.
My curiosity for language grew when I moved to Honduras. I could often
understand a lot of what was spoken in Spanish, but struggled communicating. I worked
hard, using every situation possible to practice my Spanish, learning a lot from cab
drivers and cleaning ladies at my school. I immersed myself in the language, which
eventually led to becoming comfortable to speak conversationally in Spanish.
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Now that I can speak another language, I see the benefits of holding the
knowledge and deeper perspective that I have acquired through learning another
language. Although I understand my language learning experience is different from
many, I learned the language out of survival and desire to communicate with the people
around me. Language can tie a person to the community they are surrounded by through
communication.
Personally, I find communication through different languages so intriguing. In
traveling through many different countries in our world, I have found language makes
each destination unique. I believe languages are what make our world unique and
beautiful. It really makes me sad to think of language attrition happening throughout our
world with a focus on English or other languages of power. Through understanding the
deep connection that language holds with one’s identity, I think it is so important for
everyone to hold their native language close.
So many teachers today search for ways to help their students feel valued inside
the classroom. Shifting the linguistic landscape through translanguaging is a major way
to connect and help students feel valued. Having a student’s language implemented and
used as a tool inside the classroom instead of a hindrance helps build strong fluency in
L1. Derwing et al. (2009) reports that the fluency in L1 helps build fluency in L2. Not
only does the connection between L1 and L2 strengthen, but a person’s identity is
strengthened through the embracing of their native language.
Summary
This chapter connected to my personal and professional journeys that led me to
my research question. It discussed the reasons why I think language is so connected to
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identity. Chapter One also discussed how I personally and professionally see the benefits
in my own classroom of empowering the foundation of L1 to help benefit L2, along with
connections other researchers have found implying that a strong foundation in L1
ultimately benefits in the acquisition of another language.
Throughout my literature review in Chapter Two, I will look at schools that have
successfully implemented strategies to answer this question: What does effective,
beneficial use of translanguaging look like inside the general education and EL primary
elementary (K-2) classroom setting and how do we achieve it? Chapter Two will provide
research that displays the positive connection between language and identity. It also will
define translanguaging and provide research around historical push-back to the theme in
the classroom. Chapter Two will end with a framework and strategies that can be used in
the classroom to benefit multilingual students.
In Chapter Three, the project connected to this research is discussed. The project
is a professional development series that strives to reach the goal of giving English
Second Language (ESL) teachers and general education teachers more strategies and a
framework to grow in implementing translanguaging within their classroom. The
professional development is ongoing throughout the year with support through modeling,
observation and feedback. It provides participants with an understanding of the benefits
of translanguaging in the classroom, along with providing strategies to help students
successfully translanguage inside the classroom through a modeling and observation
process.
Chapter Four will provide a reflection on the success of my project. The chapter
will include a reflection on what I have learned throughout my research.
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CHAPTER TWO
Literature Review
The purpose of this capstone is to research and collect different translanguaging
strategies to provide resources to general education and ESL teachers. The question that
will be answered is: What does effective, beneficial use of translanguaging look like
inside the general education and EL primary elementary (K-2) classroom setting and
how do we achieve it? The literature review will provide translanguaging best practices
and look at research around schools that have successfully implemented these practices
already.
Translanguaging is using a person’s whole set of language skills to access
knowledge (Orellana & García, 2014). In the classroom, it means students aren’t confined
to one language and are able to use their native language or other languages to portray
information they know to help them be successful in the classroom. Translanguaging can
refer to a different mode being used, like speaking along with writing, as well as
incorporating different languages. The strategies researched will help teachers allow
students to access their native language to create a stronger foundation in their L1.
Fluency in L1 will help support the growth in the language they are learning as well
(Derwing et al., 2009). The capstone will review literature that supports the theory that a
strong foundation in L1 benefits L2 learning. Through the information gathered in the
literature review, a professional development series will be created to help benefit
language learners.
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Overview
This chapter reviews literature that encompasses translanguaging in the
classroom. The first section will provide information on the connection between language
and identity, specifically in regards to multilingual learners. The second section will
provide evidence for why translanguaging is important in ESL and general education
classrooms, along with benefits translanguaging brings to the world outside of education.
This section will provide a connection between language, identity and translanguaging.
The following section will be a brief historical background of multilingual learning and
why there seems to often be pushback to using L1 in the classroom. It will look at schools
that have successfully implemented this strategy into their classrooms and the benefits
they are seeing. The last section will discuss translanguaging frameworks, including
strategies that are useful in the classroom. These frameworks and strategies will allow
students to access their native language to help them succeed in everyday tasks in the
classroom, which can answer the following: What does effective, beneficial use of
translanguaging look like inside the general education and English Language Learner
primary elementary (K-2) classroom setting and how do we achieve it?
Language and Identity
Language ties individuals to their communities and therefore forms a part of who
each individual is (Edwards, 2009). Identity, as Edwards (2009) reminds us, can refer to
many different aspects and often contains much ambiguity as to what is actually tied into
a person's true identity. A person needs to also be invested in the language that is tied to
their identity. Along with investment in the language, a person must feel motivated to
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continue using and learning a language. Menken and García (2010) state how motivation
and investment can be created when the language feels more meaningful and functional.
Identity
Early events and experiences in a person’s life lead to lasting traits. Edwards
(2009) reports that identity is formed through these life events and is not often changed
unless a circumstance calls for change. This connects to language. As Norton (2010, as
cited in Hornberg & McKay, 2010) notes, “Everytime we speak, we are negotiating and
renegotiating our sense of self in relation to the larger social world” (p. 350). Each speech
interaction a person has throughout life ties them to their identity. As a human develops
and acquires the language of their community, their identity grows along with it. Their
connection to their identity through language may change throughout life if they move to
a new place and are expected to speak a new language dependent upon the community
they are a part of. However, that first language will always be a part of who that
individual is.
Edwards (2009) points out that language and identity are “ultimately inseparable”
(p. 20). Language is central to the human experience, and therefore is a distinguishing
factor in our uniqueness and connectedness to one another. People’s accent, dialect and
language variation also can bring forth information to their outward identity. Norton
(2010, as cited in Hornberger & McKay, 2010) explains how through language, as time
passes, a person negotiates their identity and sense of self. A person uses language to
interact with their community. When a person interacts with their community, it
strengthens a part of their identity that is connected to that community. Through each
community a person is connected to, a person negotiates their unique self identity. As
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reported by Edwards (2009), a language also carries an identity linkage. Edwards
describes how holding language skills builds connection to a community or group that
also speaks the same language. For an individual, having the ability to communicate and
speak with people from their native culture builds a sense of community and belonging
that is connected to their identity. Having a strong connection to identity can be built
through translanguaging in pedagogy. Through strengthening the skills of a native
language by translanguaging in the classroom, teachers can help students ultimately build
stronger cultural identities.
Case Study. An example of this negotiation of identity and sense of self is
evident through a case study conducted by Canagarajah (2011). The study was done in a
graduate class in North America on teaching of second language writing. The class was
half Anglo-North American students and half students from various countries around the
world. The class taught about how to teach second language writing, through writing
practices for the students themselves. Canagarajah describes how a multilingual Saudi
Arabian student they studied found a deeper sense of identity through her writing. The
student often translanguaged using her background in French and Arabic as she wrote for
her English assignments. Her writing served to display her identity as she was able to
access words or phrases that meant a lot to her in each language while she was writing.
The practice of translanguaging allowed this student to see herself as a multilingual
learner speaking to other multilinguals in her writing. This was especially important in
building confidence in her identity, because she began to see herself with ability and not
just labeled as a non-native speaker. Through the power of translanguaging, she began to
see her native language was not meant to be suppressed, as is so often done in schools
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today. The student was able to have confidence in her identity and background because it
was given power through the practices in her schooling.
Investment
Students need to have an investment in the language practices that are tied to their
identity in a classroom. Carroll and Sambolin Morales (2016) describe investment as
being able to see the benefits of using a language as a resource, rather than a detriment.
Once students are oriented to this mindset, it enables them to see a benefit of growing
proficiency in both. Bialystock (2011) states “individuals become bilingual through life
circumstances” (p.229). A circumstance could create a scenario where a person is
invested to gain a language to help them communicate effectively in the community they
are in. Investment can also come from a connection to the language practices in the
classroom. Carroll and Sambolin Morales describe how language practices such as
making meaning can be built off of cultural practices. Investment can be built through
tying language practices to the cultural connections a student is tied to. By bringing
cultural practices or information that are connected to the students’ identity, it can help
the learner feel more involved in the learning process. Carroll and Sambolin Morales go
on to explain how language practices can play to the students’ strengths in language and
academics, which also help the student feel more invested in their own learning. Students
need to see the investment in their time in what they are doing or working towards
(Norton, 2013, as cited in Sivell & Sivell, 2014). Norton encourages teachers to look at
not only the short term effects of their teaching on language, but the long term effects on
their students. Teachers should be looking at the whole student, their identity and how the
teaching can benefit the students for lifelong learning. Norton goes on to explain that by
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holding both their native language and the language they are learning with value, students
see the equal investment for growing proficiency in both languages (Sivell & Sivell,
2014).
Giving value to students’ native language inside the classroom can help them be
invested in growing their L1 alongside their new language in the classroom. García and
Kleifgen (2020) discuss how educational settings, even bilingual settings, have been slow
to grasp onto the idea of translanguaging. This is directly tied to the idea that language
systems are built separately in the brain. The NASEM’s research, described by Williams
(2017) also describes how along with the separate systems, multilingual learners appear
to develop unique cognitive skills to maneuver these parallel language systems. Williams
continues that multilingual learners adjust to each context and purpose to decipher which
language system is beneficial for the moment.
Each opportunity for translanguaging brings a chance to learn. Canagarajah
(2011) reports that by allowing students to translanguage in the classroom, often teachers
and other native speakers of the dominant language in the classroom can feel at a
disadvantage because they do not understand. Vocalizing this experience for students can
give students power and investment into building deeper foundations in their native
language. They can then understand the reverse: that they too hold a language of power, a
way of communicating that not everyone knows.
Research by Pacheco et al. (2019) (as cited by Garcia and Kleifgen, 2020)
describe how when translanguaging is implemented, EL students are allowed to act as
literate multilingual learners. Creating a space for translanguaging in the classroom
disrupts the norm of monolingual classrooms and ultimately shows an act of social
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justice. García and Kleifgen state the translanguaging pedagogy is a step beyond
culturally responsive teaching by not only recognizing the students’ cultural identity but
leveraging their knowledge through translanguaging practices. By giving these students a
chance to show their skills, it helps them believe in themselves. Students will believe they
can achieve, because they see what they can do in their native language.
Motivation
Investment can be directly correlated with motivation. Students’ may feel more
motivated when they feel the investment of their time is worth it. When students’ see
their whole identity noticed and appreciated and see the value in what is being learned, it
helps grow their desire to invest in their learning. When students see that their learning is
worth investing in, it also increases student motivation. Norton (2010, as cited in
Hornberger & McKay, 2010) discusses how a lot of motivation in language learning is
led through sociological reasons. If a person is in a community and wishes to
communicate with the people in the community, they must then speak the language
(Norton, 2013, as cited in, Sivell & Sivell, 2014). Norton also discusses how it’s
important that teachers don’t create a predetermined identity for students. The identity a
student creates should be focused on the present and the future. If they choose this
identity to belong to the community they grew up in and continue to communicate within
their native language, that is their choice (Sivell & Sivell, 2014). The language
communities a person is connected to often drive their motivation to learn to
communicate with that community. A classroom should hold the space for students to
learn and grow to speak in their wider community, which may include more than one
language (Sivell & Sivell, 2014).
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Garcia and Kleigfen (2020) discuss how translanguaging gives students the power
to access all of their language skills. Students may be more easily motivated in the
classroom when given the opportunity to bring their native language into the classroom.
Giving students the opportunity to respond to an assignment through translanguaging
helps students be able to more readily access all the information they hold. Students can
more readily use their background knowledge to complete a project in the comfort of the
language skills they possess.
There are many who don’t believe that identity and sense of self through the
language we speak matters (Gallagher & al-Bataineh, 2021). Some people believe that
there is no shift in self belonging when we learn a new language. Gallagher and
al-Bataineh discuss how by increased L1 fluency, it gives speakers a way to communicate
with the community they were raised in, and it gives them a part of their identity.
The next section will look at translanguaging as a whole. It will discuss the
benefits of translanguaging and bilingualism. It will also discuss how translanguaging is
connected to social justice and how it leads to a huge shift from teaching language
learners through a deficit approach to looking through an asset lens approach.
Translanguaging
Orellana and García (2014) define translanguaging as a set of practices that allow
bilinguals to access different language tools to leverage language in their world. García
and Kleifgen (2020) define the etymology of the word translanguaging and describe how
the etymology behind the word gives so much power to the meaning. Trans- means go
across and as an example, transcend means to go beyond.
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Benefits of Bilingualism
The NASEM’s research covered by Williams (2017), shows many unique benefits
of bilingualism. Being multilingual opens many opportunities culturally, socially and
economically. It opens multiple avenues to work and earn money. Williams also describes
how brains of multilingual people show unique cognitive abilities. Williams reports that
multilingualism can have a positive effect on the control of attention span along with
critical thinking skills. Supporting these benefits on the brain, Bialystock (2011) states
that multilinguals have displayed evidence of advanced executive control across all
stages of life. Studies completed by Bialystock showed a higher level of executive control
while completing simple tasks in people that were bilingual compared to their
monolingual counterparts. These benefits are just a glimpse into the benefits of
multilingualism.
Benefits of Translanguaging
Background research on the benefits of translanguaging on the brain has been
conducted by NASEM. The literature review suggests that when children are born, they
have the innate ability to decipher a variety of language sounds (Williams, 2017).
Williams reports that as children age, this ability to decipher sounds from languages other
than the language most commonly spoken to them wanes. The research goes on to say
neural pathways strengthen around the languages that children need to communicate with
those immediately around them. The NASEM’s study described by Williams showed that
monolingual children and multilingual learners show similar developmental patterns,
with little reasoning to suggest multilingual learners are falling behind. The report also
shows that having a strong expansive vocabulary in the L1 can support a young learner's
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ability to learn another language. This discovery supports the necessity of parents
continuing to use and encourages native language skills at home, as well as in schools.
Williams also reported that the ability to become proficient in the L2 is often dependent
on when the L2 is introduced; earlier on in childhood produces higher proficiency. This
leads to translanguaging being especially important in young children.
Building on knowing how the brain gathers language knowledge, Orellana and
García (2014) describe how multilingual speakers need to learn tools to allow them to be
versatile and flexible with their language skills. For multilingual speakers and learners,
these tools are part of everyday life. Translanguaging is one of these powerful tools.
Canagarajah (2011) describes how translanguaging is a naturally occurring phenomenon.
It often occurs outside the classroom and teachers should capitalize on it in the
classroom. García et al. (2017) report that translanguaging can be used as a tool to
support engagement and comprehension of complex academic content and texts. The
authors continue on to say that translanguaging helps students create a linguistic
repertoire built on their academic experiences. Building translanguaging practices into
the classroom, García et al. state, also encourages students in their social emotional
development along with developing their linguistic identity.
Social Justice Through Translanguaging
According to García and Kleifgen (2020), translanguaging disrupts what is
traditionally understood about language and bilingual education, along with language
learners. Structures that have held multilingual communities to a strict standard have
been disrupted by translanguaging. García and Kleifgen describe how translanguaging
allows a person who is multilingual to use their entire set of language skills when

25

communicating. When teachers open their classroom to translanguaging they are
engaging in social justice. García and Kleifgen state that having a classroom that allows
students to act as literate multilingual learners gives students power, confidence, and
more belief in themselves.
García and Kleifgen (2020) uncover how in a study done in the schools in Wales
throughout the 20th century, people eventually found the parallel monolingualism
approach was not fitting their identities outside the classroom and in the real world.
Parallel monolingualism is when each language a person learns is learned completely
separately. Wales is the first place documented to fully implement translanguaging
strategies in bilingual schools when the realization arrived that the manner language was
taught was not fitting their language identities. Many people in Wales in the late 20th
century often used translanguaging in daily life, therefore it didn’t make sense to teach
monolingualism in schools. Language is shaped by context, and therefore indicates a
need for shifting language that fits the situation. According to García and Kleifgen, Welsh
schools started to implement literacy lessons that included input in one language and
output in another. This practice began to normalize bilingualism, these practices are tied
to the research in finding beneficial translanguaging strategies that are accessible in the
elementary education classroom.
Leaving the Idea that English Is a Language of Power
García and Kleifgen (2020) describe that by speaking a certain or specific
language, people believe they can have power over others. For instance, in the United
States, in most areas it is expected that people speak English even though there is not an
official national language. García and Kleifgen describe how translanguaging practices
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have the ability to dismantle these power language barriers. They show that teachers who
implement translanguaging into their classrooms need to understand the hierarchical
structure of languages. Historically, languages have been involved in colonization along
with racialization and minoritization. Teachers need to understand this to create an
environment that is fully open to breaking ideologies and allowing teaching to come from
the students’ knowledge across languages and not directly from the language the school
pedagogy is based on.
Shift from Deficits to Assets
García and Kleifgen (2020) report that EL students are often marginalized for
performance on standardized tests. While they are expected to perform academically as
high as their monolingual peers, EL students are only allowed to use part of their
language skill set when taking monolingual standardized tests. Knowledge that students
carry is being silenced by these tests. By shifting to translanguaging in schools and in
tests, the wealth of knowledge that multilingual students bring to the classroom can be
fully accounted for.
In schools today, students are often termed as learners or non-learners of a certain
language. It leads to a certain identity when one is always identified in a certain way.
Language learners are often taught with a deficit-based approach, looking at their skills as
a lack of language rather than seeing their language as an asset they bring. García and
Kleifgen (2020) explain that translanguaging gives power to students to dismantle the
structural inequalities that are historically placed in schools. Translanguaging helps
students claim another part of their identity in the classroom and use it to benefit
themselves by allowing them to access all the language skills they hold. Translanguaging
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allows students to access their whole selves when communicating. García (as cited by
Celic & Seltzer, 2013) talks about the translanguaging experience at home for
multilingual students. Oftentimes at home parents may speak one language and their
children respond in another language. The TV may be playing a show in English, while
the radio is playing a station in the native language of the household. The language
practices of a multilingual learner in their home often switches fluidy back and forth
between languages. This practice of fluidity allows students to be flexible in their
language resources, which can be translated to the classroom. García and Kleifgen say in
their research that only when teachers reach beyond a named language can they truly see
the creativity and criticality multilingual learners bring to the classroom.
Translanguaging in the classroom goes beyond being culturally relevant in the
pedagogy that is taught. García and Kleifgen (2020) describe how translanguaging gives
students the ability to construct meaning, without having barriers of only one language to
formulate their understanding. The authors discuss the example of a school in Oaxaca
that created an assessment where students are allowed to combine oral response and
writing, using English or Spanish to answer the questions. It gives students the chance to
access all of their language skills and doesn’t impede them by expecting one language
path for the answer. This design, as described by García and Kleifgen, allows teachers to
actually understand more of what the student truly knows as well. Garcia (as cited by
Celic & Seltzer, 2013) explains how translanguaging is built on action and practice. The
report goes on to explain that is why the word translanguaging is built with an -ing
ending, putting an emphasis on the action of languaging multilingually. Language is not
tied to a simple system, yet an ongoing action of practice.
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In summary, there is a lot of positive research that shows the benefits
translanguaging can have in a classroom as well as benefits for the students in it.
Translanguaging may seem like a daunting task at first, but it will open up new
perspectives with students and ultimately help them be more successful. However, not all
people view translanguaging as a beneficial strategy to incorporate into the classroom.
Push-back Against Translanguaging in the Classroom
This section will go through examples of places in our world that hold hesitancy
to allow translanguaging into their classrooms. It will discuss the historical background
of multilingual learning. The literature review will also uncover why there is often
resistance to using L1 in the classroom.
García and Sylvan (2011) describe how bilingual schools often have strict
guidelines on who can speak and when to speak what language to more people in the
classroom. Literature surrounding bilingual education often considers the whole group of
learners as static and homogeneous. García and Sylvan also describe how, until recently,
all bilingual teaching was considered as monolingual individuals acquiring a second
language. Materials for teaching these students were always separated by language and
never intertwined. In the classroom. Garcia and Kleifgen (2020) also relate how this slow
move to translanguaging is correlated with the idea that the teacher must be multilingual
in the same language as the students.
Case Study
A study by Gallagher and al-Bataineh (2021) uncovered how a teacher education
program in Abu Dhabi attempted to implement translanguaging strategies into their
curriculum. The program was for educating Arabic future teachers of young learners
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through an English medium, although many were more comfortable in Arabic. English is
a lingua-franca in the United Arab Emirates. A lingua-franca is a common language that
is adopted in a place where there are many language variations spoken. The teachers in
the program were asked to develop books that integrated both Arabic and English. The
desired result of the program was that teachers would graduate prepared to implement
translanguaging strategies into their classrooms. The teachers reported feeling
inconsistent in their feelings towards implementing translanguaging. The research
conducted by Gallagher and al-Bataineh found that while some future educators felt
positive, others rejected translanguaging in the idea that it held devastating effects on
language development and identity. The future teachers held both views for and against
the task. The teachers against the practice believed that the books would only help
develop the language that the students favored. This group ties this negativity to identity
as well. Participants voiced that the act of translanguaging can lead students to see
English as a language with power and therefore lead them to forget the power of Arabic
in the environment that they live in. Another group of participants in the study by
Gallagher and al-Bataineh believed that both languages would be left underdeveloped,
and therefore leaving a minimal benefit to this practice of translanguaging through
literacy. Participants in Gallagher and al Bataineh’s study described how they believed
the books encouraged students to speak a little bit of Arabic and a little bit of English, but
would not assist students in gaining proficiency in either language. Some participants
involved in the study also believed that the practice of translanguaging in literacy would
deny creativity and ultimately not help develop biliteracy either or proficient writing.
Many believed that the translanguaging aspect of a written story would leave it
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disorganized and distorted from the true intended meaning. This continues to be the belief
for many even though research by Lambert (1962, as cited in García & Sylvan, 2011)
shows us the benefits bilingualism has on cognitive processes.
Gallagher and al-Bataineh (2021) reported that integrating two languages at the
sentence level can be difficult to mesh through the syntax and therefore the participants
saw this as a negative influence on the practice altogether. Overall, the negative views
towards translanguaging came from an overwhelming feeling that it led to language
degeneration and a belief that monolingual practices lead to higher language proficiency.
Gallagher and al-Bataineh show through their research, negative feelings towards
multilingualism and translanguaging also align with feelings that it poses a threat to the
preservation of a person's L1. The study also concluded that much of the push-back was
also aligned with the language ideology that was held by the participants. The ideology
that most participants in the study held was translanguaging led to language attrition and
that the languages a person spoke should be kept separate.
Even with all the push-back from a majority of the participants in the Abu Dhabi
study done by Gallagher and al-Bataineh (2021), there were a few teachers who saw the
positives in translanguaging. This group saw the pragmatic and real-life connections to
translanguaging. These participants also saw the positive aspects of encouraging the
growth of both L1 and L2 through literacy, as it helps students also see the importance of
growing their proficiency in both languages. Many participants in the study were hesitant
towards the creativity that the books held, through their multilingual approach to literacy.
The participants thought the trans-literacy approach was confusing. However, the
research showed the translingual texts that were created held a lot of creativity in
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navigating cross-cultural stories that often pushed and broke boundaries that were
previously held.
Perspective
Despite the differing views of the teachers in the study by Gallagher and
al-Bataineh (2021), there is still a lot of research that shows the positive benefits of
bringing multilingualism into the classroom. Lambert (as cited in García & Sylvan, 2011)
described two outcomes of bilingualism in the classroom. One is additive bilingualism,
which benefits students in adding another language as a person builds proficiency in both.
The other outcome is subtractive bilingualism, which is what most of our language
learners today experience. Their L1 deteriorates as the whole focus of their learning at
school is focused on building L2 proficiency.
According to Gallagher and al-Bataineh (2021), code switching, defined as a
bilingual speaker alternating between two or more languages in the same language
discourse, has often been frowned upon in educational settings. Gallagher and
al-Bataineh report that code switching is often seen as the two languages being used as
separate entities, however, translanguaging is seen as an integrated system of using both
language tools to navigate a discourse in the moment. Gallagher and al-Bataineh
uncovered many students’ perspectives in regards to the use of translanguaging inside the
classroom. The overwhelming findings were that students held a very positive attitude
towards translanguaging inside the classroom. It showed that they were able to access all
their language skills they hold and use them to achieve success in their school work.
Gallagher and al-Bataineh claim it is up to educational institutions to change this idea of
parallel monolingualism in our society. Canagarajah (2011) explains how when we insist
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our students only use one language, we limit them from their true capabilities. Educators
have the capability to incorporate translanguaging practices into their classrooms, and
change the idealisms behind how a society views bilingualism.
Translanguaging Framework
Teachers today should strive to learn about the language tools students carry and
how they can access those tools inside the classroom (Orellana & García, 2014). A
difficulty lies in the fact that teachers may not be experts in the languages that their
students hold. However, teachers still carry the job of helping students use these tools to
benefit their learning inside the classroom. There can be a shift in teaching to create value
in the language experiences students bring to the classroom, and move away from
focusing solely on the dominant language. Multilingualism should be seen as a resource,
not a detriment in the classroom. Williams (2017) describes how the educational system
in the United States often falls short of supporting the possibilities that multilingual
learners could achieve. Canagarajah (2011) describes how students come to school with a
wealth of knowledge, no matter what language it is in.
To fully implement translanguaging in the classroom, teachers must shift their
teaching ideology. García and Kleifgen (2020) claim there are shifts inside the classroom
that must occur to successfully incorporate translanguaging. Translanguaging includes a
shift away from unidirectional learning. Co-learning is more student centered, and the
teacher is used more as a guide as students transfer information between languages.
García and Kleifgen report that teachers and students must work together to create an
environment of co-learning in translanguaging where everyone is attuned to the learning
practices of each other. There are many ways for this practice to appear in a classroom. In
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practice, this may look like students verbally responding in their native language, along
with describing what they can in English. Another way this practice could appear when
there are multiple students that speak the same native language, is one student offers the
communication in their native language while another student translates it to English for
the teacher. Both students are gaining the connection deeper into both languages. García
(2009, as cited in Celic & Seltzer, 2013) states that this connection between languages
can also help make rigorous content accessible to language learners in the classroom.
Translanguaging offers comprehensible, rigorous content while developing language.
Teachers must also stay open-minded to students portraying their knowledge in the
language of their comfort to successfully implement translanguaging practices. García
and Kleifgen (2020) report that meaning is collected through activity and interactions.
Multilingual learners bring a wealth of knowledge to the classroom, whether they can
communicate it in English doesn’t need to hold precedent. Teachers can create an
environment that allows students to interact with their different native languages in the
classroom through using translation applications or using other students to help translate
who also hold the knowledge of the same native language. Allowing translanguaging in
the classroom benefits language learners by allowing them to present their whole
knowledge set and also benefits the other students in the classroom by creating an
environment that is welcoming to all knowledge in the classroom, not bound by a
monolingual classroom.
Frameworks and Strategies
There are many different successful translanguaging frameworks that can be
implemented. Garcia (2009)(as cited by Celic & Seltzer, 2013) describes how
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translanguaging frameworks include different strategies that can help students be
successful in the classroom by accessing their complete linguistic repertoire.
Translanguaging strategies can help build a bridge in supporting all the needs of the
multilingual students in classrooms today. García (2009)(as cited by Celic & Seltzer,
2013) reports that translanguaging is a skill that can go through life with a student; it is a
pedagogical strategy that can build on a student’s strengths, it can help them use their
language and literacy skills to access deeper academics, it can be used to assist students
in noticing language differences, and to ultimately help students develop a strong
bilingual and biliterate voice. According to García and Kleifgen (2020), a
translanguaging framework builds deeper connections across language understandings
and deeper understandings in the content that is being learned. García and Kleifgen state
that all translanguaging frameworks need to share one principle: “Multilingual learners
are free to use their full semiotic repertoire to make meaning” (p. 565).
The framework set up by Celic and Seltzer (2013) is one way a classroom
pedagogy could be shifted to allow for translanguaging to occur in the classroom. The
framework that Celic and Seltzter researched includes multilingual ecology, instructional
foundations, collaborative works and translanguaging resources. Through this
framework, a successful translanguaging classroom can bloom.
Multilingual Ecology
The first step to a successful translanguaging classroom is to look at the ecology
of a classroom. Implementing a culturally relevant learning environment is a huge part of
creating a multilingual ecology. A teacher can look at the learners in their classroom to
understand the ecology of the classroom and how to develop a culturally relevant
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learning environment. According to Celic and Seltzer (2013), culturally relevant teaching
involves teachers using information from students’ backgrounds to build bridges to
content. Multilingual students must feel represented and included in the classroom
through the content that is being taught. Celic and Seltzer affirm that all students benefit
from a culturally relevant learning environment. Research by Rowe (2018), shows that
teachers help students feel this validation of their multilingual identities through simply
showing interest in the student’s cultural practices outside of the classroom. These
experiences from the students can be integrated into the curriculum by implementing
information about diverse backgrounds into daily lessons. Learning about other cultures
also assists in creating a strong sense of identity to a student’s background, along with
building acceptance of other cultural practices that are different from their own. By
learning to accept practices that are different from their own, students also gain a sense of
social justice through their everyday learning.
According to research by Celic and Seltzer (2013) culturally relevant texts can
help grow reading proficiency. There are a few ways to strengthen the culturally relevant
environment. One important way, as described by Celic and Seltzer, is using culturally
relevant texts. Culturally relevant texts also help students be more engaged in the story,
since students can feel stronger connections to the story when it is near something they
have experienced or they can see themselves in the story.
Strong proficiency and comprehension allow multilingual students to perform
stronger in the Common Core State Standards (CCSS). The CCSS are a common set of
standards for reading, writing and math across curriculum that are used nationally (Lenz
et al., 2015). One main goal of the standards is to prepare students to be college and
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career ready. Another goal of the standards is to foster higher order thinking skills along
with communication skills. The standards also build the foundation that conceptual
understanding is just as important as fact-based knowledge.
Culturally Relevant Classroom Environment. Creating a culturally relevant
environment can be encouraged through writing an identity text. Celic and Seltzer (2013)
describe how students can begin by writing in the language they feel most comfortable in.
Students can write to describe their cultural and linguistic experience. For primary
grades, this may look like a student dictating a story in whatever language they feel most
comfortable. Then later, adding to that story making connections to the other language
they speak.
Linguistic Landscape. Another strategy for creating a culturally relevant
environment is addressing the linguistic landscape of the school space. Celic and Seltzter
(2013) suggest checking to see whether the students in the classroom are represented in
the hallways and in the pictures around the classroom. Gorter (2006) describes how
language is all around us, even though we often do not consciously pay attention to it
within our environment. Gorter explains that research has started paying attention to this
phenomenon and looking at how the linguistic landscape around us affects us. Research
goes on to explain how often the language spoken by the majority takes over the
landscape, which gives the people around a perception of which language is valued,
which connects to the validity of ensuring all students are represented in the linguistic
landscape of their school. When creating a display teachers should think about how the
multicultural identities in the classroom can be represented. Work that aligns to the
culturally relevant content being learned in the classroom can be displayed. Menken et al.
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(2018) encourage schools to think beyond the physical landscape but dive into the
pedagogy, programming and linguistic policies of a school. Menken et al. focused on
schools in New York City and encouraged educators to look inside their classroom to see
the diversity that was represented and challenged educators to bring the whole student’s
identity to the classroom through these different modes of physical space, pedagogy,
programming and linguistic policies within the school. It has had an immense positive
effect on the students that are participating in this shift to multilingual learning and
identities within the school space.
Through all areas it is important to look at the curriculum being taught through a
multicultural lens. Celic and Seltzer (2013) suggest going through the curriculum and
seeing if there are any areas that can be connected to the different cultural identities
present in the classroom. This may mean using different texts that the original curriculum
suggests. Teachers should draw upon the funds of knowledge that the communities
present in the school bring to the classroom each day. Celic and Seltzer describe a way to
incorporate student identities and cultural experiences in primary classes is to bring in
cultural traditions when students learn and share about their family. Teachers can take
time to dive into the different cultural backgrounds represented and they can bring in
texts to connect to the stories of the students. Another way to bring in culturally relevant
practices is when studying the community in primary grades. Teachers should look and
have students study different cultures in the school community. Students can identify
where the cultures come from on a map or globe. A connection Celic and Seltzer bring up
is when learning about ecosystems in the area, teachers can help create a connection to
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ecosystems of where other students’ families are from. Students can compare and
contrast the similarities and differences of these ecosystems.
Valuing Multilingualism and the Whole Student. There are many areas where
teachers can create a multilingual experience inside the classroom. Celic and Seltzter
(2013) suggest looking for times in the classroom that teachers can make students’
multilingual personalities present in the classroom through encouraging students to use
their native language during different oral and written activities in the classroom. This
could be present in a morning meeting, or greetings. Other ways Celic and Seltzter
suggest incorporating multilingual learning experiences is through song, transitions, table
names, rules and routine charts and labels throughout the classroom. Lower grades could
also implement this strategy through interactive writing.
Another way to improve the multilingual ecology of the classroom is to create
language portfolios. Celic and Seltzer (2013) describe language portfolios as a way for
students to celebrate and record their cultural experiences and language learning over
time. This portfolio stays with the students as they go through each grade, adding new
sections as the students complete each grade. Different countries have implemented this
practice in different manners. One way is to include a language passport where students
can document their proficiency as they grow. Students include a language biography,
where students describe their experience with language and culture and experiences
where they experience languages and cultures different than their own. The last part is a
language dossier where students compile their multilingual work throughout the years.
This can be used to celebrate each part of their linguistic identity and to watch their
proficiency grow.
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Community study is another way to celebrate each background represented in the
classroom. Celic and Seltzer (2013) describe a community study as a way for all students,
multilingual students and English only students, to learn about languages that are visible
in their community. Teachers may take pictures of signs in the community, to display
what languages are present in the community. Students could look for newspapers or
articles at home that are present in their homes. Students will be asked to make
observations of different languages they hear in their environments around them. The
community study can also look at what other languages are spoken in other educational
settings around the community. Celic and Seltzer also suggest that a community study is
a great way to incorporate parents into the classroom as well.
The culturally relevant learning environment, multilingual environment, language
portfolio and community study are all important parts of the multicultural ecology. Celic
and Seltzer (2013) acknowledge the importance of adapting each area to be relevant and
purposeful for each specific classroom as each classroom of learners has different needs.
This strategy is one way to help integrate translanguaging practices into the classroom.
Instructional Foundations
Instructional foundations of the translanguaging framework look at how teachers
can adapt instruction to incorporate translanguaging practices. Described by Celic and
Seltzer (2013), instructional foundations of a translanguaging framework include
multilingual language objectives and integrated instruction. Integrated instruction is when
more than one subject is taught in the same lesson cohesively.
Learning objectives are written to help students understand what they are
expected to learn in a lesson. Objectives are always content specific. Language objectives
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can be used to help students understand what language they will need to help them
understand and be successful for the learning objective. Celic and Seltzer (2013) describe
how as proficient language speakers, it is often difficult for teachers to decipher what
language will be needed to be successful in a learning objective. This is where it is
imperative to look at the language that is needed to meet the content objective. Teachers
can think about the language demands that are connected to the learning objective. Then
they can define how the language objective can help a student be successful in the
learning objective.
Celic and Seltzer (2013) defend how integrated instruction is imperative to a
multilingual learner’s proficiency in the classroom. Integrated instruction creates
meaningful ways to integrate literacy, language and content over time to help students’
proficiency grow. Through the literature review, Celic and Seltzer note that integrated
instruction has strong benefits for multilingual learners and especially emergent
bilinguals. Along with that point, research by Rowe (2018) says that environments that
restrict emergent bilingual students to one language do not mirror their experience at
home or in their community. Celic and Setlzer’s research on using multilingualism in the
classroom shows a growth in content-based knowledge, an increase in academic
language, improvements in reading comprehension, and an improvement in writing
ability. Teachers can examine their curriculum maps to define how content can be
integrated throughout the learning day.
Collaborative Works
The literature review of Celic and Seltzer (2013) supports the benefits of
collaborative works, which can be defined as any work or task that students work
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together on. Celic and Seltzer describe collaborative works through content areas, reading
groups and writing and reading partners. Collaborative work times are a way to
incorporate a student-centered learning environment. Typically collaborative work takes
place in one language; however, with strategic planning multiple languages can be
accessed during collaborative work.
For a collaborative task in content or reading groups, students could negotiate
meaning and communicate in small groups in a native shared language. Celic and Seltzer
(2013) then recommend that the information negotiated in collaborative work time be
shared out with the class in English. This is a way that translanguaging can be brought
into collaborative spaces. Rowe (2018) describes how translanguaging is much more
beneficial when it is normalized in the class and can be brought into different settings
through authentic activities. For writing, brainstorming could take place in any language,
while the main writing occurs in English. Another practice described by Celic and Seltzer
is having students preview topics in their home language. This practice helps build a
strong understanding for students while then allowing them to collaborate also in their
native language. Building a strong background foundationally can help students be more
prepared to grow in the content and transfer the knowledge to English. Celic and Seltzter
describe how these same strategies can be used in partner work as well, as long as
students are partnered with a student who shares their same native language. Any
collaborative work task can be transformed into a translanguaging activity with strategic
planning. Reading and writing can be done in native languages, with research for supplies
and available translations. As listed, there are many ways that students can use
collaborative work time to incorporate translanguaging.
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Translanguaging Resources
There are many resources available in students' home languages that can be
effective resources for the classroom. Research and locating the resources will need to
take place before these translanguaging resources can be implemented into the classroom.
Celic and Seltzer (2013) suggest using a multilingual listening center. A
multilingual listening center can include listening to texts in a students’ home language,
listening to a text in English, listening to video clips in a home language as well as
podcasts. All of these options help build a student's auditory receptive language
proficiency. Translating a text could help a student build deeper comprehension
surrounding a story that is being discussed in the classroom. There are apps that are
created to read text aloud and translate the information into other languages. These could
be helpful for students learning new content in a research project. Audio books are also a
great resource that can be found in many different languages.
Another strategy that Celic and Seltzer (2013) provide is using bilingual
dictionaries and picture dictionaries. Using bilingual dictionaries and picture dictionaries
can help build academic and content vocabulary. Building academic and content
vocabulary can help build comprehension when learning a new content area. Dictionaries
can be used to look up the most important words that will be used in a lesson or unit.
Another way dictionaries can be used is to help annotate a text. A student can look up
important or unknown words and translate the words into their home language to help
grow their vocabulary and understanding. According to Celic and Seltzer, dictionaries
can be used to build everyday vocabulary and content specific vocabulary.
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Another great resource available to learners today is the internet. Celic and Seltzer
(2013) describe how students can use the internet to look up information in both their
home language and English. This strategy can help build a deeper perspective and
understanding on topics being focused on in school. Student-friendly websites and video
clips can be used to help develop language proficiency by building background
knowledge and developing auditory skills. Rowe (2018) also encourages use of
technology in the classroom by audio recording. Students write in English and then
record what they wrote in their native language. Allowing for both languages to be used
and visible in the classroom.
Celic and Seltzer (2013) describe another resource as preview-view-review.
Students brainstorm and build background information about the topic through using
their home language. Then students view the topic in English. This could be traditional
mini-lesson, hands on activity, listening to video clips, or working in a partnership. After,
the student may access their home language and English to collect the knowledge they
have gained. By allowing access to both languages at the end, students are allowed access
to their whole language and knowledge set.
Through adapting these frameworks to the classroom, translanguaging can be
easily built into a daily schedule. There are many different ways, frameworks and
strategies that can be accessed in the classroom. In the project, there will be more detail
into specific strategies that can be brought into the classroom through the frameworks
that have been discussed.
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Conclusion
In summary, this literature review discussed the connection between language and
identity and the importance of bringing translanguaging frameworks into the classroom.
The literature review defined translanguaging and uncovered how it can positively
benefit the students in today's schools through an act of social justice, honoring the
students for their whole identity. Frameworks were introduced that included strategies
that can be implemented into classrooms to directly benefit the learners in the classrooms.
Chapter Three will include the description of the project connected to my
literature review. The project is a professional development series that will assist teachers
in implementing translanguaging strategies in the classroom. The following chapter will
discuss the format of the professional development series, what is included in the
professional development series, who the audience is and the setting. It will describe
what will be included in each session, along with the format that includes observation and
modeling to help teachers be successful in each strategy that is implemented.
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CHAPTER THREE
Project Description
Overview
Chapter Two discussed the literature that supports bringing translanguaging
strategies into the classroom and the benefits it provides to students. In addition, Chapter
Two introduced a framework including strategies that teachers may use in the classroom
to successfully support students in their language learning. The project described in
Chapter Three will assist teachers in implementing translanguaging frameworks into their
classrooms by answering the question: What does effective, beneficial use of
translanguaging look like inside the general education and English Language Learner
primary elementary (K-2) classroom setting and how do we achieve it?
Chapter Three will begin with a rationale for the project that is implemented
through a professional development series. The rationale will be followed by research
that supports the framework for a successful professional development series. Once the
framework and foundation have been established, then Chapter Three will shift to discuss
the details of the professional development series. It will lay out the design, the intended
audience, the setting for the professional development series, the structure it will follow,
and the proposed timeline. The conclusion will summarize the important features of the
project along with introducing Chapter Four.
Project: Why Professional Development?
There are so many complex skills teachers desire their students to know. As a
teacher, it is hard to decide which skills are the most essential and the best methods to
teach them in. This is where professional development can play a meaningful role. The
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school community and administrators can decide what are the critical areas of need that
are most helpful to help students succeed. Professional development can help teachers
grow in their teaching and refine their skills to teach the students necessary skills to be
successful.
Designing a Successful Professional Development
Darling-Hammond et al. (2017) report that although oftentimes professional
development can be unsuccessful in transferring the skills presented into classrooms,
there are researched strategies to create an effective professional development. According
to Darling-Hammond et al., effective professional development can be defined as changes
in teaching practices and increased student learning outcomes that result from structured
professional development. Darling-Hammond et al. believe there are seven main guiding
principles that helped a professional development be effective. These principles include:
focused content, active learning, collaboration, modeling of effective practice, coaching
and expert support, feedback and reflection, and a sustained duration.
My capstone project is created around these principles of practice to produce an
effective professional development series that supports implementing translanguaging in
the classroom for the teachers involved. With a growing multilingual population in
Minnesota, it is very important that schools focus on how to support these students. The
focused content of this professional development series includes how translanguaging can
fit into each classroom. A successful professional development series, implemented
throughout the year, has been created to include:
● Active learning through having the ESL teachers model the strategies in the
general education classrooms.
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● Observations by the general education teachers throughout the modeling and
observations by the ESL teachers of the general education teachers implementing
the new practices.
● Reflection on practice.
● Collaboration and discussion surrounding what successes and areas of growth are
observed by both the general education teacher and ESL teachers.
●

ESL teachers modeling of effective practice of the frameworks.

● Scheduled time to incorporate translanguaging strategies into the curriculum.
Through all these practices, effective professional development is created to allow
teachers to feel comfortable integrating translanguaging frameworks into their
classrooms.
Description of the Project
The workshop model is carried out over three 40- to 60-minute sessions held
throughout the year. The focus of the professional development series is that mainstream
teachers gain comfort in implementing translanguaging strategies into the general
education and ESL classroom. Another goal is that the teachers involved will shift their
attitudes towards language learners in their classroom, from a deficit approach to an asset
approach.
The workshop takes into account that all teachers in the community come to the
workshop at a different level of understanding on what translanguaging is and what the
benefits can be for students in each session. Through three sessions the professional
development series introduces the definition of translanguaging, why it is important to
implement, and provides effective modeling of the strategies. Between each session,
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teachers will be able to observe ESL teachers modeling the strategies along with being
observed and have feedback provided on their translanguaging strategies. After the series
is completed, the goal is that teachers participating will continue to think about how their
students’ native languages can be brought into the classroom daily.
Setting and Audience
The setting is a PreK-5 school in a large urban district in the Midwest, with a
focus on K-2 classrooms. The school has a very diverse population, with a recent big
change with the Comprehensive District Design (CDD) that took place for the 2021-2022
school year. As of 2020, the population showed 38% of students receive English
Language services, while this number has increased with the CDD that occurred in the
2021-22 school year. Many general education teachers at the school are not used to
working with classrooms that are over 50% language learners. For this reason, this
professional development series is beneficial for teachers involved and students alike to
grow in their awareness of the strategies involved in language learning. The strategies
that the teachers can gain through the workshop will help students access their
multilingual capabilities and bring their full knowledge to the classroom.
Ideally, this professional development series is first introduced to all ESL teachers
at the school. The ESL team will provide the professional development series for the
general education teachers in grades K-2. The ESL teachers will be paired with the grade
they work with to be mentors in translanguaging practices. The ESL teachers will help
model the strategies in the classroom and observe the general education teachers as well.
The school is small, so this is not a huge task to ask ESL teachers at the school to take on.
Also, it is important for them to be advocates for our language learners in the school.
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Structure
The professional development series has a few working components throughout
the year. There are three in person professional development sessions throughout the
year, with modeling and observations in between the sessions. There will be a pre-survey
and a follow up survey. The pre-survey is to gauge participants' preconceived notions
towards translanguaging along with defining the areas where they wish to find support.
There will also be a survey that facilitators will help carry out for the students that will be
participating. The student survey will be focused on the students’ identity connected to
language. It will include how they currently feel their native language and whole identity
are included in the classroom environment. It is important to record how the students feel
and adapt to the differences through having translanguaging strategies made available to
access in the classroom. Students and teachers will be given the surveys again at the end
of session to see how their feelings around translanguaging have changed throughout the
process.
There will be ongoing modeling and feedback from the facilitators throughout the
year, between the sessions. ESL teachers that are comfortable with translanguaging
strategies and the facilitator will observe teachers using the strategies and offer feedback
between sessions. If the teachers wish, ESL teachers and facilitators will be available to
model the strategy.
The first professional development session, given in person, introduces what
translanguaging is and why it is important for the general education classroom. It
discusses the benefits of bilingualism and translanguaging. Strategies of how to build a
translanguaging classroom environment are introduced. At the end of the session,
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participants are given time to plan how translanguaging can be integrated into their
classroom before the next session. The second session includes time to reflect on the
translanguaging practices that have taken place inside the classrooms. Translanguaging as
a tool for social justice is introduced, in that it accepts and includes the whole student and
all their knowledge not defined by a single language. Content and literacy strategies for
translanguaging are introduced, along with planning time to integrate the strategy before
the following session. The last session includes another time for reflection, along with
introducing more translanguaging strategies to help with literacy development. The third
session includes resources that have been compiled throughout the sessions. The last
session ends with retaking the survey from the beginning. It includes time to reflect on
the shift that has occurred and reflect on the student responses to their feelings in the
classroom.
Timeline
The professional development series created from this project will be ongoing
throughout the year, with support between the three whole group sessions. The beginning
of the year is often very hectic for teachers and entrenched with helping students adapt to
the school environment along with building foundational knowledge for students to be
successful in school. Therefore, it is more beneficial to start the sessions in October. The
first session is held at the end of October and begins with a teacher survey and student
survey. Between sessions, facilitators, myself and other ESL teachers, will help model
and assist teachers as classrooms begin implementing translanguaging strategies into the
classroom. Session two is at the beginning of December. This allows teachers enough
time to fully implement one strategy within their classroom and get feedback from the
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facilitators. Session three is at the end of January. This session is used to help teachers
continue to implement strategies into their content plans after winter break. Support is
offered throughout the year. Each participant is paired with a mentor/guide throughout the
process. ESL teachers are encouraged to be included in planning sessions to help teachers
integrate translanguaging frameworks into their lessons.
Session One
The first session takes place in October, after the beginning of the school year has
calmed down and teachers have a moment to breathe and reflect on their classrooms. The
objectives for session one include:
● Participants will be able to understand translanguaging and the benefits of using
this framework in the classroom.
● Participants will bring the languages of their students into the classroom.
The session starts with taking the survey, students are also given the survey before
the sessions begin. Translanguaging is defined by Makalela (2014), as “a purposeful
pedagogical alternation of languages in spoken and written, receptive and productive
modes” (p. 201). The session uses graphs from Minnesota Department of Education to
provide the reasoning for why translanguaging is important at this time, as there is a
continual growth in our English language learner population. Benefits of bilingualism and
translanguaging are provided along with strategies to build a classroom environment for
translanguaging from CUNY (Celic and Seltzer, 2013). Time is given at the end for
participants to plan for integrating translanguaging into their classroom before the next
session, this time also includes connecting and scheduling observations and modeling
with the ESL teachers.
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Session Two
Session two is in early December. The break between sessions should allow for
the modeling, observation and feedback part of the workshop to happen. The objectives
of session two are:
● Teachers will understand how using translanguaging practices is an act of social
justice.
● Teachers will implement a translanguaging strategy (content and literacy
development) in their classroom.
The session starts with a brief reflection discussion on how the beginning process
of translanguaging is developing. Translanguaging through a social justice lens is
discussed. Strategies related to content and literacy are introduced, along with planning
time allotted to incorporate the strategies before the third session. This also includes time
to connect with the ESL teachers and schedule observations and modeling.
Session Three
Session Three is scheduled for February or March. The objectives are:
● Teachers will be able to reflect on the translanguaging practice inside their
classroom and identify one positive observation and one area of growth for their
own teaching.
● Teachers will be able to implement the introduced (language development)
translanguaging strategy through multilingual word walls, cognate charts, graphic
organizers and sentence builders.
The last session begins with a reflection on the growth throughout the session and
any shifts in the students throughout the process. There are more strategies introduced on
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language development. Time is allotted for planning future lessons and integrating
translanguaging practices into the lessons. Resources are given regarding where the
information throughout the sessions was derived from. There is time allotted to where
teachers can bring questions or struggles to the discussion. Before the end of the session,
students take the same assessment on how they feel about their native language and use
of it in the classroom that was taken at the beginning before the sessions began. The
results from this survey are brought to the third session to discuss whether changes have
taken place. During the session teachers fill out the self survey they completed in the
beginning of the workshop and reflect on their own and their student’s answers from the
beginning.
Project Creation
When I first started bringing together the ideas for my capstone project, I
originally pictured building a curriculum. Throughout my research in my Research and
Design class, along with discussions with professors and colleagues, I realized a
professional development series would be more successful in getting my information
directly into the hands of educators. Educators are constantly given new curriculum,
much of it never actually makes it to the students. I also realized it would be difficult to
actually create a curriculum that could be transferable to many different classrooms. This
is when I came to the conclusion of using a professional development series focused on
translanguaging strategies for my project.
Through my professional development project I hope to pass strategies to teachers
that can immediately be implemented into the classroom. This mode of the project allows
the information I gathered to be more accessible and meaningful to the teachers it will
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reach. It also offers more support to teachers as they begin to become more comfortable
with translanguaging practices inside the classroom.
Project materials, along with time to observe and reflect, will be needed to create
a beneficial professional development. The project materials will be created at the
beginning of the year. The student survey will be given to students before the first session
of the professional development series. It will be beneficial to start the series with the
teacher survey to have the participant self-assess their knowledge, attitude and comfort in
allowing translanguaging practices in their classroom. The powerpoint presentation that
will coincide with the series has been developed. The reason for leaving time between the
sessions is to allow ample time for modeling and observation. I want to allow teachers to
practice the strategies after observing the modeling before they are observed by the
mentor. It will allow the feedback to the participants to be more meaningful once teachers
feel more knowledgeable in integrating the frameworks into their lessons. It is imperative
that ESL teachers continue to help in content development and planning throughout the
remainder of the year after the sessions are completed. This allows the framework to
continue and become a habit, rather than disappearing. Having this professional
development created as a series allows for ample time for teachers to integrate the
strategies they have learned through the sessions. It allows time for teachers to come up
with questions they may have about the new framework and allows time for students to
adjust to the new environment. It is important for the planning to incorporate
translanguaging strategies on-going throughout the year for the full effect of the
frameworks to take place in the classroom.
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Assessment of Project
The intended goal of the project is to answer the following question: What does
effective, beneficial use of translanguaging look like inside the general education and
English Language Learner primary elementary (K-2) classroom setting and how do we
achieve it? Through researching the question, a professional development was created to
help other teachers use translanguaging to benefit the students’ language proficiency in
their classrooms.
The effectiveness of the project is assessed through the surveys of the teachers
and the students. The surveys given to the teachers before the professional development
series begins, are given back to the teachers at the end of the session, after they have
completed the post survey. The facilitator takes copies of all the surveys to see the
growth. The survey includes questions about the knowledge teachers have around
translanguaging practices in the classroom. It includes questions on their comfort level in
integrating these frameworks in the classroom. The survey also includes questions
regarding the attitude towards language learners and their knowledge that they bring to
the classroom. This will help the facilitator identify how much growth throughout the
sessions the participants have in knowledge surrounding translanguaging, comfort in
implementing translanguaging practices, and the attitudes that the participants are
carrying towards their multilingual learners in their classrooms.
Conclusion
Chapter Three laid out the specifics of the professional development series. It
describes how the content of the series is focused on translanguaging. The professional
development series incorporates active learning by asking the participants to observe and
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be observed to grow in their learning. There is supported collaboration by the ESL
teachers for the general education teachers. The ESL teachers model effective practice of
the strategies in the classroom. The mentor team meets continually to discuss, offer
feedback and reflect. This professional development series is an ongoing process
throughout the year to help teachers grow in their practice. Chapter Four will lay out
more specifics of the professional development series and discuss specific information
that will be passed to the participants.
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CHAPTER FOUR
Reflection
Introduction
The guiding question throughout this capstone project has been: What does
effective, beneficial use of translanguaging look like inside the general education and
English Language Learner primary elementary (K-2) classroom setting and how do we
achieve it? Through my six years of teaching, I have had many experiences teaching
language learners that drove my interests towards teaching ESL. I was introduced to
translanguaging in my first semester at Hamline University and have been intrigued by
the practice ever since. It put a name to practices I had already been unofficially
integrating into my general education classrooms. I wondered how beneficial this practice
was to a students’ whole identity, language proficiency and how it could benefit other
classrooms. Wanting to share this practice with other teachers is what led me to my
project idea: a professional development series that defines translanguaging, explains its
importance, introduces translanguaging strategies, and has teachers reflect on their
attitudes towards native language usage in the classroom.
This chapter will explain the knowledge I gained throughout the process of this
capstone project. It will revisit information that was gathered during my literature review
in Chapter Two. Finally, it will discuss how I hope my project will benefit others in the
profession and shortcomings that could come along with it.
Major Learnings
Throughout this capstone project I gained a much deeper understanding of
translanguaging and the potential benefits it can serve the students in classrooms today. It
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has taught me lifelong strategies that I hope to continue implementing in my classroom
and sharing with my colleagues.
The capstone process as a whole has been way more daunting than I could have
ever imagined. I learned a vast amount about research and how to use literature in a
review to support a topic of my choosing. Throughout my courses at Hamline I learned
about useful sources and tools to help with literature research.
Another major learning I came upon in this process was my learning and research
writing style. I tried to read sources straight through and I realized that wasn’t helping me
with organization in my paper. I needed to organize it with information from one source,
then go back and support that information with another source.
The whole process of the capstone project has been a learning experience that I
have constantly felt I am learning something new throughout that I can bring with me in
my professional future.
Literature Revisited
One of the most valuable resources was the CUNY website (Celic & Seltzer,
2013). It has a whole framework that can be followed to create a successful
translanguaging classroom. It helped my research by providing an ample amount of
strategies that presented success in translanguaging classrooms. The website offers
different strategies to assist learners at each level of learning, my research focused on the
K-2 strategies. The strategies are directly integrated into the professional development I
created. Each session follows the three areas that Celic and Seltzer encourage to
incorporate; translanguaging classroom, content and literacy strategies, and language
development strategies. There are a number of ways the resource shows that
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translanguaging can be integrated into different parts of daily lessons to provide a
beneficial learning experience for students, these examples are integrated into the
professional development project. Each strategy is focused on and will be modeled and
observed throughout the professional development series.
García’s works in collaboration with Kliefgen (2020), Johnson and Seltzer (2107)
and Sylvan (2011) have been incredibly valuable to my research. García has so much
knowledge to share on the topic of translanguaging. Her work is so elegant in pushing for
translanguaging inside classrooms. García often brings up the benefits that
translanguaging brings to different aspects of students' lives, along with aspects outside
of the classroom. Her writing continually inspires me to continue diving deeper into
translanguaging. Her videos are also very useful in understanding the importance of
translanguaging and are visible in my project through the professional development
series. The videos are used in the professional development series to show the importance
of translanguaging and how it can be implemented into the classroom.
Canagarajah (2011) was influential in that the literature provided an opposing
view to translanguaging. It included a case study completed in the middle east
surrounding students studying to be teachers in college. The article brought in many of
the negative aspects they carried towards translanguaging that the teacher candidates
shared. Many of the future teachers failed to see the benefit of integrating the languages
throughout lessons and assignments. They didn’t see the benefit, as many only viewed
the languages they held in separate situations, not seeing translanguaging as a useful skill.
Although this pushback went against my belief in my question and belief that
translanguaging is beneficial, it was valuable to see why people were reacting negatively
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towards translanguaging. It helped me focus on the specific benefits that people needed to
see in my professional development, so the participants would fully understand where the
research is coming from and why the translanguaging strategies are important for
students.
Makelala (2015) was a positive read in grounding my beliefs that translanguaging
truly is beneficial to students in the language acquisition process and providing the
literature to back up the reasoning for my professional development. Makelala defines
translanguaging as a purposeful alternation between languages in different modes. This
definition leads to the reasoning for different types of strategies that are used and
beneficial in the professional development that was created. Makelala also unveiled many
reasons that translanguaging brings benefits to the classroom through letting the student
express their true identity. The literature continually advocates for the use of
translanguaging to benefit the classroom and how it gives countless benefits to the
students in those classrooms. All of the benefits from translanguaging provided by
Makelala, were what guided the reasoning behind being so purposeful in integrating
translanguaging practices into daily lessons throughout the professional development.
Through these powerful resources, and others, I gained a stronger understanding
about translanguaging and how it can be beneficial to use in the classroom.
Outward Influence
My hope is that after my school goes through this professional development
series, we will see a benefit in our language learners within our school. When there is
success, I hope other schools will follow our lead and adopt translanguaging practices in
their classrooms as well. Eventually, the more schools that adopt translanguaging
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practices, the more students will be connected to their native language and be able to
build a strong proficiency in both languages to truly claim a multilingual identity. These
students will then hopefully encourage future generations to continue embracing
multilingual identities for years to come. Along with the multilingual students gaining a
stronger sense of identity, my hope is to also create a movement that is attuned to social
justice practices and inclusivity by students who may not be multilingual, but can value
the practices of their classmates.
Limitations
While the literature through my research has shown many benefits of
translanguaging, there are still a number of limitations to the project I have created. There
is an immense amount of planning that would have to go into implementing and
encouraging teachers to use translanguaging strategies in the classroom. Time would
have to be set aside for professional development, along with time for observations in the
EL and general education classroom schedule. Decision makers would have to see the
importance of allowing students to incorporate their native language into classrooms and
put the trust in their teachers to implement the strategies with fidelity to the best of their
abilities. Also, the participants that are partaking in the professional development series
ultimately have to see the importance of translanguaging.
In the literature, Canagarajah (2011) posed some pushback that was received
when translanguaging at the university level. Students didn’t understand why a
multilingual text would be beneficial to the students inside their classrooms. I imagine
this same conclusion could be had when introducing the topic into new schools. This
pushback I feel is normal. As a general education teacher, I understand how much is on
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our daily agendas to get through. However, through doing the research, and having a
passion towards languages I see the importance of allowing and integrating
translanguaging into the classroom. I hope to share my viewpoint with those participating
so they too can share the passion for translanguaging.
Another limitation is priorities. Many teachers and administrators do not have
translanguaging practices at the top of their list to learn and incorporate into their
classroom. Many believe English proficiency to be the priority for students. It will be my
job to spread the information and help others understand how translanguaging practices,
through strengthening native language proficiency, ultimately impacts English language
proficiency.
Next Steps
Future research could be extended to how to best implement translanguaging at
each grade level. The CUNY website has lots of strategies listed for each grade level.
However, it would be great to see professional developments for each level, since my
project is directed more towards lower grades in elementary. It would be impactful to
have translanguaging practices continued throughout the schooling experience for
students.
It would further be interesting to see if the learners’ self identity is changed
depending on the timing that translanguaging practices are welcomed into their lives. If a
student always has translanguaging practices allowed, all throughout school, I would
want to know if it impacts their self identity. From my research, I would hypothesize that
students would grow up with a strong sense of cultural identity connected to their native
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language, along with building their new individual identity through their language
practices.
Influence On The Profession
Translanguaging can greatly shift the power dynamics that lay inside our
classroom between students. It can help language learners display that they hold more
knowledge when they are not restricted to one language. I hope that other teachers can
see that translanguaging can be used to help their students access all of their knowledge
they hold within the classroom.
I will be asking my school if I can present the series next year. I have already
shared a lot of the information I have gathered with other colleagues and they are
interested in also integrating translanguaging into their classrooms. I think once other
teachers see the research behind the benefits of strengthening native language proficiency
to help second and multiple languages beyond, educators will be on board to integrate
translanguaging practices into their classroom.
Conclusion
In conclusion, this capstone project has taught an incredible amount of
information. It has taught me immense information about translanguaging, benefits for
students that are allowed to use translanguaging practices, and about the capstone project
process as a whole. I have grown so much throughout the process in my learning style
and my interest in translanguaging has continued to grow throughout the process. I hope
my project is able to assist others that are interested in translanguaging along their
journey as well.
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